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This paper presents an experience aiming to integrate students’ self-access activity within the regular 
face-to-face full-time teaching in EFL through the establishment of a blended-learning curricular 
organisation of tuition of EFL courses within the B.A. degree in English Studies. By and large, the 
overall objective of the experience was to set up a blended learning approach for EFL tuition where 
students’ e-learning activity could be carried out following a self-access approach. Bearing in mind other 
successful attempts to incorporate e-learning into self-study practices for language learners [6], our 
purpose was thus to integrate undergraduates’ self-access utilization of online learning within the overall 
conventional face-to-face instruction approach guiding tuition in EFL courses. 
 The methodology employed to implement the blended learning framework consisted of the following 
stages: 

 selecting and clearly defining the role of different ICTs applications in the resource centre of the 
Modern Languages Department so that students’ e-learning activity could be carried out; 

 choosing a self-access method for students to use e-learning resources; 
 delineating the role of self-access and e-learning in the syllabus of EFL courses. 

The results of the experience described here are accordingly related to these three methodological steps 
in a direct way. The experience was developed over a four-year period, at the end of which period EFL 
tuition was thoroughly reorganised due to broader changes affecting the B.A. in English Studies on the 
whole. 

3. Results 

3.1 The role of ICTs in the resource centre 

The resource centre was the space chosen for EFL students to carry out their self-access activity through 
the utilization of e-learning tools of various kinds. The resource centre had been originally envisaged as a 
multimedia language laboratory equipped with the latest technological advances for language learners, 
including satellite TV, video and audio, DVD and computer facilities with individual access to the 
Internet, all of which applications could be employed by users from inside individual booths.  
 In addition to a conversation area for learners to practise speaking skills with their counsellors and 
further Department personnel collaborating in the tuition tasks of EFL courses, storage of different types 
of printed material (e.g. textbooks, dictionaries, newspapers, magazines, leaflets, etc.) allowed using the 
multimedia language laboratory as a self-access centre. In order to run and manage the newly-established 
self-access space, previous work developed by the British Council on resource centres’ management was 
considered and adopted [7, 8, 9, 10]. As well as performing materials’ maintenance and installation 
duties, the laboratory technician had an important hosting role for students. Moreover, various EFL staff 
actively collaborated in the experience performing counselling and speaking-practice functions. 
 Taking into account the possibilities of ICTs for language learning, a selection of online resources and 
collaborative tools was made available to students from every booth in the resource centre. Such 
application and their pedagogic use was as follows: 

 Search engines. Major search engines (e.g. google.com; altavista.com; yahoo.com; lycos.com; 
etc.) were made available from the PC screen of every cabin in the multimedia language 
laboratory. Search engines were considered to be highly useful for learners to have instant 
access to any EFL information. 

 Websites. A selection of websites specially created for EFL learners was incorporated onto the 
screen of every single post in the resource centre so that students could access such online 
resources simply by clicking on the corresponding icon. As we examine somewhere else [11, 
12], such websites were arranged in accordance with a number of fundamental parameters 
within EFL learning and acquisition processes. 

 E-mail. Students were provided with a personal e-mail address to facilitate interaction with their 
counsellors. For although tutorial sessions between learners and counsellors regularly took place 
on a face-to-face basis, students were given the chance of using e-mail so as to interact with 








